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	Activity Title
	Introduction – definitions, values and attitudes 

	Teaching and Learning mode (face to face, online etc.)
	This unit can be done either face-to-face or online, although appropriate adaptations would need to be made.

	Session objectives
	· To consider purposes of parental engagement.
· To explore existing definitions and models of parental engagement.
· To explore values and attitudes towards parental engagement.
· To develop a shared understanding of parental engagement within your context.

	Session outcomes
	· A clearer understanding of issues relating to parental engagement.
· The formation of a group to take forward parental engagement within the context.

	Resources required
	· Accompanying slides. 
· Six Types of Involvement - Ch.1 p.10-12 (Epstein 2009).
· Cards or post-its, whiteboard, flipchart or screen.
· Coloured paper, fabric, pens, glue, pipe-cleaners, shapes, scissors and any other collage and model making materials.
· If unit is taking place online, appropriate conferencing or discussion tools.

	Session Outline

Discussion – Why parental engagement? (Slides 3, 4 & 5)

The intention is for participants (teachers, parents, learners) to consider and discuss this question, in order to share their initial viewpoints and to build confidence and trust within the group.

The discussion could be focused towards the two main assumptions or starting points of the E-Step Project:
· Parental engagement is a ‘good thing’.
· Social networking and media might help.

What might be the reasons for these two starting points?
· Why parental engagement?
· Why social networking?

A further stimulus to discussion is offered in a quote from Peter Senge (2000).

Finally, it is suggested that parental engagement and social networking are perhaps best understood as processes to support learning, achievement and wider positive outcomes.


Exploring understandings of parental engagement (Slides 6 & 7)

This is a highly creative and open-ended activity, designed to both explore values and attitudes around parental engagement, as well as act as an ‘ice breaker’ in enabling a group of teachers and parents to get to know each other. There are many ways in which this activity could be varied to suit different groups and contexts.

Create something that helps tell a story...
· Use creative methods to explore our understandings of parental engagement.
· Create an artifact/picture.
· Share our stories about parental engagement in our own context.
· Generate ideas about we might use creative methods in our own context.


Activity – defining terms (Slides 8 & 9)

Participants are asked to consider the three commonly heard/read terms below and compare key words that they associate with each one:

[image: ]
Prompts to guide the activity:
· What do these terms mean to you?
· In what ways do they feature in your school/context?
· What are the overlaps and differences?
· Discuss and share ideas.
· Jot down some key words to summarise each term.

This activity can be carried out in various ways, depending on the teaching and learning mode and size of group. For example, a whiteboard, flipchart or screen could be used to gather key words, they could be written on cards or ‘post-it’ notes, or posted to an online discussion board.


Spheres of Influence (Slides 10, 11, 12 & 13)

Two models are provided to present ideas concerning the spheres of influence on the learner, the first from Joyce Epstein (2009) and the second from the Children’s Society (2013) based on Bronfenbrenner’s ecological model of human development (see accompanying slides):

· Epstein introduces six types of involvement and participants are asked to consider and evaluate these.
· Using Bronfenbrenner’s model, participants are asked to consider the wider influences within their own context.
· Participants are also introduced to, or may have already identified, the potential problem of parental involvement, spheres of influence and transfer of information and knowledge being seen as a ‘unidirectional process’, lacking ‘the characteristics of a learning organization’ (Price-Mitchell, 2009, p.16).


(Re-)defining Terms (Slides 14 & 15)

Finally, Price-Mitchell’s (2009, p.13) definitions of the key terms considered earlier are shared, as well as a broad definition of parental engagement from Goodhall and Vorhaus (2011, p.66).


Possible follow-up activities:

· Produce a micro-blog ‘think-piece’ to define of parental engagement (e.g. Twitter).
· Upload photos of pictures/artifacts to a shared media website (e.g. Facebook) for further comment and sharing
· Hold a ‘story’ session, for participants to tell their own stories or describe their pictures/artifacts.
· Provide links to literature and further reading and encourage comments.
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